Charlotte Central School
Board Charged World Language Committee
Program Design, Goals, and Recommendations

June 3, 2008

In 2006, the school board of Charlotte Central School approved a Strategic Plan for the years 2006-2012. One of the goals of the Strategic Plan was to “introduce
World Language instruction in the primary grades so that students are proficient in a second language by eighth grade”. To that end, the school board and the town
approved the inclusion of a World Language decision package during the 2008/2009 budget process that would introduce Spanish into the 6™ grade curriculum as
well as fund a full time teacher for instruction in a World Language Curriculum K-5.

With the passing of the budget in March of 2008, the board charged a World Language committee to make a recommendation to the Board as to which of the two
world languages taught at the 6-8 level will be taught in grades K-5 beginning in the 2008/2009 school year. In addition, the committee would also develop the
outline of the student pathways through the CCS World Language Program.

The World Language committee met 7 times between March and May of 2008. The committee consisted of teacher Peggy Coutu, World Language teachers Tica
Netherwood and Sara Pierson, parents Andrea Mahoney and Shanley Hinge, Board member Lynne Jaunich and Principal Monica Smith. There were many factors
that the committee took into consideration regarding the language to be taught K-5. The committee utilized the following guiding principles, adapted from the
Massachusetts Foreign Languages Curriculum Framework, to help focus our work:

1. All students should reach an intermediate level of proficiency by the time they graduate from CCS. Students should be able to speak, read, write, and
understand the world language they study.

2. Language acquisition is a lifelong process. World language programs should begin in elementary school, since language acquisition is more easily
accomplished at a young age, and continue beyond grade 12.

3. Effective World Language programs integrate the study of language with the study of culture, which includes daily life, history, literature, visual and
performing arts, mathematics, and science. In this way, world language programs create natural links to all other disciplines.

4. Assessment of student learning is an integral component of effective world language instruction.

Much of our work was also directed by an article from the Center of Applied Linguistics (CAL) entitled “Guidelines for Starting an Elementary School Foreign

Language Program”, with specific focus on program design, goals, and articulation.

1 vs 2 world languages simultaneously




The committee broke down the World Language program into 3 distinct grade grouping: K-4, 5t grade, 6-8. The decision packet identified that both French and
Spanish would eventually be taught 6-8, so the committee focused most of its work on K-4 and 5t grade.

Initially, the committee looked at modeling our K-4 program after one currently offered at Renaissance School in Shelburne. The children in that K-5 school take
both French and Spanish throughout the school year, with the children receiving instruction for 2 weeks in French, followed by 2 weeks in Spanish. The frequency
and duration of instruction was 4x/week for 40 minutes/day.

In order to determine the efficacy of this type of design, the committee looked for research regarding the instruction of 2 world languages simultaneously. There
were some websites that described double language learning, but those dealt primarily with students learning a new language at school while speaking the family
language at home (see Appendix 1). A study of the World Language programs in Vermont Elementary Schools, including Hinesburg, Ferrisburgh and Jericho, revealed
that most schools offered instruction in only one language (Appendix 2).

The committee broadened their scope by communicating with several model programs in other states in order to ascertain the benefits/detriments to learning 2
world languages simultaneously. Ms. Paula Patrick, Foreign Language Coordinator of the Fairfax County Public Schools in Virginia, was not aware of any research
showing the benefits of learning 2 languages simultaneously and cautioned about articulation issues arising in trying to teach both languages. Phone conversations
were conducted with Mr. Oscar Torres, curriculum supervisor for a model world language program in Pennsylvania and Ms. Rita Oleksak, director of Foreign
Languages at Glastonbury Public Schools in Connecticut and president of American Council on Teaching Foreign Languages (ACTFL). Neither had any experience
with, nor heard of any programs where students were learning 2 world languages simultaneously. All three programs taught a single world language in their
elementary school programs. Given that our research of the literature and conversation with model programs and leaders in world language instruction did not lead
us to any benefits of learning 2 world languages simultaneously, and elicited some concerns, we decided to focus on offering only one world language K-4.

Program type and Goals

Once we determined we would only offer one world language K-4, we had to decide the type of world language program CCS would provide. There were three
major types of programs for language instruction that we considered:

1. Immersion programs (which teach general curriculum in the target language)

2. Foreign Language in the Elementary School (FLES) programs (which focus on acquiring proficiency in listening, speaking, reading and writing). These
programs can be content based, meaning that a content area initially instructed in English would then be instructed in a world language. They can also be
content enriched, meaning that there would be a connection drawn between content instructed in English and content instructed in the world language.

3. Foreign Language Exploratory (FLEX) programs (designed to introduce young children to a language without a goal of proficiency).

Given that each program offered significantly different outcomes, the committee turned to the goals of the World Language Program that were outlined in the
Stategic Plan (appendix 3). After further discussion, the committee felt that the stated goals in the strategic plan needed to be further refined and defined. Using
the Vermont DOE Non-native Language Grade Expectations, the Massachusetts Foreign Language Curriculum framework, the American Council on Teaching Foreign
Languages (ACTFL) proficiency guidelines, and the K-6 world language proposal for the public schools of Brookline, Mass, the committee developed the following :



GOALS OF THE CHARLOTTE CENTRAL SCHOOL WORLD LANGUAGE PROGRAM

In order to produce “competent, caring, productive, and responsible citizens” of the world, it is necessary for our students to have global competencies. One of the
competencies is to understand other cultures. An essential element in understanding a culture is to learn the language of the culture. The goals of the CCS World
Language Program are:

1. To acquire proficiency in speaking, listening, reading and writing in a language other than English;
2. To reinforce learning of the general curriculum content through the study of a world language; and
3. To acquire an understanding of and appreciation for other cultures.

These above goals incorporate the Five C’s of a Foreign Language Curriculum.

Communication

Charlotte Central School students will attain proficiency in a language other than English by the end of 8™ Grade. Proficiency is expected at the
Intermediate level, as defined by the ACTFL*

Students will be able to speak, comprehend, read and write proficiently in their chosen second language.

To maximize proficiency, language instruction will commence at the earliest age possible, and be articulated throughout their academics in the Chittenden
South Supervisory Union.

Culture

¢ Students will demonstrate an understanding of other cultures and languages.
e Students will develop insights into traditions, perspectives, practices and economies of other cultures; thereby increasing their global awareness.

Connections and Comparison

e Instruction will not only increase proficiency in a second language, but also improve understanding of the student’s native language, most often English.
e Eventually, content from the general curriculum may be taught in a second language.

Communities

e Students will use languages other than English within and beyond the school setting.
e Students will utilize their multi-lingual enriched education as global citizens, prepared to interact in an international economy.



*this proficiency achievement will be expected within the next 6 to 8 years as 2008’s Kindergarten class matriculates.

Since it appeared that our goals aligned predominantly with the outcomes in a FLES program, the committee then looked at the time requirements to offer a
successful FLES program. A review of model programs in Pennsylvania, Connecticut and Virginia revealed that FLES programs average:

1. Grades 1-2: 60 minutes/week (3 sessions x 20 minutes)
2. Grades 3-6: 90 minutes/week (3 sessions x 30 minutes)

The approved CCS budget allowed for one full time instructor, therefore the committee looked at possible scheduling options to further help guide us in program

selection.
POSSIBLE OPTIONS FOR K-4 SCHEDULES
MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
GRADE 3 3 classes 3 classes 3 classes
30 minutes 30 minutes 30 minutes
GRADE 4 3 classes 3 classes 3 classes
30 minutes 30 minutes 30 minutes
GRADES 1 -2 Team 1 - Team 2 — Team 1- Team 2 —
2 classes 3 classes 2 classes 3 classes
30 mins. 30 mins. 30 mins. 30 mins.
KINDERGARTEN 3 classes 3 classes
(one language 30 mins. 30 minutes
to begin in Jan.
09)




This schedule follows a progression of increased time from K through 8" grade:
K-2 60 minutes/week

3-4 90 minutes/week

5 125 minutes/week, 25 min period/5x/week

6-8 200 minutes/week

Given that the goals of the CCS program and the scheduling options with the budgeted FTE, the committee determined that a FLES model would be most appropriate
for the K-4 instruction. It is the expectation that this will be a content enriched FLES program, meaning that the classroom teacher will be in the classroom during
world language instruction so that they can make the appropriate connections to the curriculum. Further communication with the model programs in Virginia,
Pennsylvania and Connecticut validated this decision.

5" grade year

With the goals in place, and the structure of the K-4 and 6-8 program established, the committee spent considerable time discussing and researching the pathway
of the world language program for the 5t grade. Again, the committee looked at model programs in Wisconsin, Pennsylvania, Virginia and Connecticut and
communicated with leaders of those programs. Based on those conversations and looking at the curriculum currently in place, the committee recommends that
both French and Spanish will be taught in 5t grade, alternating each language every 4 weeks. The 5t grade class in the 2008/2009 school year will be unique in
that they will be introduced to 2 new world languages without any prior exposure. It is recommended that the students in this class will receive some of the current
6" grade modules of study in French as well as a portion of a Year 1 Spanish program. In Year 2, the 5t grade will begin with the K-4 language, with a focus on
reading and writing, and again alternate every 4 weeks with the second language. The focus of the second language instruction will be oral language. An example of
how this pathway would align is as follows:

2008/09 2009/10 2010/11 2011/12

K S S S S




1 S S S S

2 S S S S

3 S S S S

4 S S

5 F/S F/S F/S F/S
6 F F/S F/S F/S
7 F F F/S F/S
8 F F F F/S
S=Spanish

F=French

Selection of Language

Based on parent surveys (Appendix 4), community demographics and relevancy (Appendix 5), availability of world language teachers, continuum of programs at the
high school, the committee recommends that Spanish be the language of instruction for the K-4 world language program.

Next Steps

The committee recommends the following:

1. Review of program design, goals and articulation in May 2009 to assess changes/additions to the World Language program.
2. Establishment of World Language PAC. This PAC, similar in configuration to the Enrichment PAC, could be utilized as the program commences and
grows.



Appendix 1
Dual Language Simultaneous Instruction Web Resources

http://answers.vahoo.com/guestion/index?qid=20080225031636AAteYpF&show=7

http://www.parentsasteachers.org/atf/cf/%7B00812ECA-A71B-4C2C-8FF3-8F16A5742

EEA%7D/Young%20English%20Language%20Learners%20in%20the%20U.S.%20article.pdf

http://adoption.about.com/od/parenting/a/raisingbilingua.htm

A MULTILINGUAL APPROACH TOWARDS LANGUAGE TEACHING IN INDIAN SCHOOLS; B. Mallikarjun, Ph.D.

http://www.languageinindia.com/march2002 /malliklangteachingschools.html


http://answers.yahoo.com/question/index?qid=20080225031636AAteYpF&show=7
http://www.parentsasteachers.org/atf/cf/%7B00812ECA-A71B-4C2C-8FF3-8F16A5742
http://adoption.about.com/od/parenting/a/raisingbilingua.htm
http://www.languageinindia.com/march2002/malliklangteachingschools.html

APPENDIX 2

Examples of Foreign Language Programs in Vermont Elementary Schools Prepared by Gail Kilkelly, VT DOE March 2006

school budget

participate ):
4 days/week for 40
minutes each.

Grade 7-8:
4 days/week for 50
minutes each.

Program has been in
existence for over 30
years. The current
French teacher has
been there for 17
years.

School/Town Enrollment Languaues Grades Instructional Time Additional Notes from Information
Grades in Receiving Contact person provided by
Funding School Instruction
Academy 370 Chinese Available to 1/3 1 day/week for 30 An invitation is Victoria Graf,
School in Spanish students grades minutes. Some classes extended to the State Principal
Brattleboro K-6 German K-5 who elect to have additional Board of Education to
participate in the reinforcement during visit the program. Phone: 254-3743
Global the week with their
Funded by 2 Schoolhouse regular classroom Program has been in
year Innovative Model teacher who either existence for 3 years.
Project Fund speaks the language
or is learning the
language with the
students.
Albert Bridge 68 Spanish Grades K-6 1 day/week for 30 HS teachers are very Mary Bell,
School in minutes. Each year impressed with the Supt/Principal
Brownsville K-8 concentrates on a abilities and progress
different Spanish of Albert Bridge Phone: 484-3344
speaking country. End students even though
Funded by of the year culminates instruction is limited.
school- in a town "Fiesta". Visit program on
Community in Tuesdays. Program
Partnership has been in existence
Group for 5 years.
Barstow 289 French Grades 4-8 Grades 4-5 including Majority of o graders Kim Spensley,
Memorial students on IEPs: . examine out of French | French teacher
School in K-8 2 days/week for 30 and immediately
Chittenden minutes each. progress to French 2. Phone: 773-3763
The high school
Grade 6 (IEP students recently added French
Funded by may choose not V to the curriculum.




School/Town Enroliment Language Grades Instructional Time Additional Notes from Information
Grades in .8 Receiving Contact person provided by
Fundina School Instruction-
Bridport Central 120 Spanish Grades 3-6 2 days/week for 30 Bridport is a farming Georgette Childs
School in minutes each community which Principal
Bridport K-6 includes Spanish
speaking laborers. Phone: 758-2331
Students practice their
Funded by Spanish skills when in
school budget contact with these
community workers.
Ferrisburgh 201 Spanish Grades 3-6 18 weeks/year for 45- Program follows GEs Ligia Stapleford,
Central School 50 minutes each. and National Spanish teacher
in Ferrisburgh K-6 Standards. Program is
taught bv a para- Phone: 877-3463
Rrofessional whg
Funded by supplements the
school budget instruction of the
classroom teacher.
Program has been in
existence for 5 years.
Lothrop School 240 French Grades 1-6 2 days/week for 30 Curriculum has been Meredith Voutas,
in Pittsford minutes each. aligned by language Principal
K-6 district teachers both
horizontally and Phone: 483-6361
Funded by vertically to the high

school budget

school instruction.
State Board members
are cordially invited to
visit the school by the
principal to see how
instruction and
scheduling work.
Program has existed

for at least 8 years.

Page 2 of 4




School/Town Enroliment Lan~ua~es Grades Instructional Time Additional Notes from Information
Grades in Receivin~ Contact person provided by
Funding School Instruction
Manchester 457 Spanish Grades K-8 K and 1° 1 day/week Spanish units alternate Jackie Parks,
Elementary for 30 minutes each between language skill Assist. Principal
School in K-8 building and other
Manchester 2" 31 4™ subjects taught in Phone: 362-1597
3 days/week for 30 Spanish. These
minutes each lessons use content
Funded by from math, science,
school budget 5™, 6", yth, 8th: and social studies but
(1 position) and 3 days/week for 40 are taught in Spanish
Friends minutes each by the Spanish teacher.
F oundationfor (In yth_8" student The Spanish teacher
Manchester choose a language takes all professional
Elem/Middle skill building track or a development in the
School cultural awareness other content areas to
track. Those in skill learn methods and
building prepare to techniques/content in
examine out of the other content
Spanish 1 and areas.
progress to Spanish 2 This program has
in 9" ~rade.) existed for 2 years.
Marion Cross 304 French Grades 4,5 6 4™ 3 days/week for 30 This program is highly Robert Edson,
School in minutes each successful. Students Principal
Norwich K-6 attend Hanover, NH Phone: 649-1703
5" and 6 High School.
Funded by 4 days/week for 45 This program existed
school budget minutes each for over 10 years .
Whitingham 215 Spanish Grades 1-6 All students receive Chinese instruction is Todd Martin,
Elementary in Chinese Spanish instruction 2 presented by professor Assist. Principal
Jacksonville PK-8 days/week. at the School for Phone: 368-2880
All students receive International Training.
Funded by Chinese instruction This program has

school budget
(Spanish) and
grants
(Chinese)

1 day/week

existed for2 years.




school budget

2 days/week for 50
minutes each

Principal believes that
foreign language
instruction
complements language
skills in the native
tongue.

This program has been
in existence for at least
4 years.

School/Town Enroliment Lan~ua~es |Grades Instructional Time Additional Notes from Information
Grades in Receivin~ Contact person provided by

FundinQ School Instruction

Woodstock 207 Spanish Grades 1-6 1st, 2" 3% By the end of sixth Pat Davenport,

Elementary in 2 days/week for 30 grade students can Principal

\Woodstock K-6 minutes each take exit assessment Phone: 457-2522

and quality for Spanish
Funded by 4" 5" 6™ 1in 8" grade.
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Appendix 3

CCS STRATEGIC PLAN, CURRICULUM

Goal 111 - Introduce World Language instruction in the primary grades so that students
are proficient in a second language by eighth grade.
*Globalization makes it essential for students to develop an awareness of the vast diversity in
the world and to effectively communicate in a multilingual society. Proficiency in a second
language will create greater opportunities for students and prepare them to be global citizens.
Strategies
1. Proficiency is defined as the practical
use of language in real situations. Students
will be able to understand, converse and
present information in both English and a
second language by the eighth grade.
2. The School Board will charge a
committee to investigate World Language
and Culture issues. This committee will
make recommendations on:

Which language/s will be offered at
CCS (coordinate with CSSU).

Which grade level language
instruction will begin.

Staffing and budget requirements.

Ways to share knowledge and
resources with other CSSU schools.
3. Provide ongoing professional
development so that World Language
instruction can be integrated with other
disciplines and subjects as appropriate (i.e.
Introduce World Language vocabulary into
Social Sciences.)
Indicators of Progress
1. Committee is in place.
2. Language program is implemented.
3. Students are proficient in a second
language.




Appendix 4
Results of the CCS Foreign Language Survey

1. What language(s) are spoken in your family?

English, Spanish, French, German, Dutch, Viethamese, Korean, Chinese, American Sign

2. If you had a choice in the foreign language for your child(ren) would you chose:
Spanish - 67.6%

French - 44.1%

Other - 20.6%

No Preference - 2.9%

3. If you replied "Other" in the question above, what language would you prefer?
Latin (1), Chinese (5), German (1)

4.  How important will being multi-lingual be for your child's future?

Essential- 61.8%

Very Important - 20.6%

Important -17.6%

Not Important - 0%

5.  Arabic and Asian languages, among others, are increasingly sought after courses in post secondary education. Would you encourage your child(ren) to participate in
learning opportunities for exposure to these?

Yes to Asian -41.2%

Yes to Arbic - 5.9%

Yes to both - 41.2%

Not Interested - 23.5

6. Please indicate how many children you currently have enrolled at CCS in each grade level.
EEE -4

Kindergarten - 4

s g | §
7 i
3"_10



8"-5
7. Additional comments:
while i might be interested and encouraging of the children being exposed to asian languages, i'm not certain of their interest level. fyi.
I'd like to see second language education begin at grade 1
I'd like to see language program begun as early as possible, preferably in Kindergarten.

As a teacher of neuroscience, | am well versed in brain plasticity and the importance of exposure to different sounds at an early age. An individual can learn the vocabulary of a language at any age,
but the ability to learn the proper sounds and annunciation becomes extinguished as a child grows. Thus | would advocate for language learning to begin as early as possible with native speakers only.
This does not necessarily mean more dollars. For example: I'd rather see 1/2 hour of language/week for grades K-8, as opposed to 2 hrs/week for only grades 5-8.

| think that it would be useful to begin a program of Asian or Arabic language instruction at CCS only if there are courses available at the high school level. Many millions more people speak Spanish
than French, and | definitely think it should be taught at CCS.

Studies have shown that it is easier for children to learn a secondary language at an eariy age rather than an older age. All children should be entitled to learn a secondary language.
Experts say that language facility results from early exposure!!

| believe that it is very very important for our kids to have the opportunity to learn Spanish, which is spoken by a large number of people in the United States and around the World. In addition, we have
kids at CCS who have been taking after school Spanish Club since Kindergarden and it is a shame that they cannot continue studying Spanish in Middle School.

| think it would be great to have the option of either French or Spanish, starting for all students as early as possible. Thanks!

”' Spanish is not offered by the time my son is in fifth grade, he will not be taking French. | will drive him to Hinesburg to take Spanish!!

| think any foreign language course offered before 6th grade would be wonderful and a great addition to the curriculum.

| encourage you to begin language study in Kindergarten or at the earliest grade the budget allows. Studies show language acquisition is much easier when started at a young age
| will have a child in K next year and think that the earlier we can start foreign languages the better.

The survey should be open beyond 12/31. Having the survey open primarily during the Christmas break will very likely limit family participation. If we are interested in having the fullest level of
response, the survey should be open at least through the first week of January.

| think the question on asian and arabic language is interesting- however, as this age (EEE-8) learning spanish or even !atin is more appropriate. Either of these will facilitate the learning of other
languages later. | also know from speaking with the chairman of the language program at Middlebury College that it is difficult to deal with the different regional dialect issues when teaching these
languages. | have been happy with the French teachers at CCS, but believe learning spanish would be far more valuable to our students.



Appendix 5

Primary
Language

ABS

CCS

HCS

SCS

WCS

CVU

Totals

IArabic

Bosnian

Bulgarian

Chinese

Dutch

French

French/Congo

French/Portug
uese

German

Greek

Hebrew

Icelandic

Italian

Korean

Laotian

Maay Maay

Pappiamento/
Dutch

Polish

Portuguese

Russian

Serbian

Serbo-
Croatian
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Spanish
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Swahili

Tagalog

Telugu/Hindi

Twi-Ghana

Ugandan
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Additional Resources

Ms Paula Patrick, Foreign Language Coordinator, Fairfax County Public Schools, Virginia

Mr. Oscar Torres, curriculum supervisor for a model world language program in Tredyffrin/Easttown school district,
Pennsylvania

Ms. Rita Oleksak, director of Foreign Languages at Glastonbury Public Schools in Connecticut and president of American
Council on Teaching Foreign Languages (ACTFL).

Caroline Unger, Renaissance School, Shelburne Vermont

Taft- Blakely, Ferrisburgh

Jericho

Washington State Language Study

Ladysmith Elementary School World Language Program, Wisconsin



Massachusetts Foreign Languages Curriculum Framework

Vermont Curriculum Framework

CCS Strategic Plan

2008 World Language Proposal, Brookline, Massachusetts public schools

Driscoll Public School Mandarin Chinese Program, Brookline, MA

ACTFL Proficiecy Description

Examples of Foreign Language Programs in Vermont Elementary

Schools, Gail Kilkelly, VT DOE 2006

Parent Survey, CCS K-4

Guidelines for Starting an Elementary School Foreign Language Program, marcia Rosenbusch, Center for Applied Linguistics



The Effect of Second Language Learning on Test Scores, Intelligence and Achievement: An Annotated Bibliography; Elizabeth
Webb, Georgia Department of Education

Young English Language Learners in the US; Linda Espinosa, Ph.D., University of Missouri-Columbia



